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Foreword

Within the first five years of its existence, the UN Global Compact Initiative has grown to be the

largest corporate citizenship initiative in the world. Today the initiative involves over two thou-

sand company participants from all regions. Since the beginning UNEP has been closely

involved as a core UN agency in the initiative, acting as guardian of its environment principles

and building on its longstanding experience in engaging the private sector in voluntary action for

sustainable development. Throughout, we have always underlined the importance of reporting

and communicating progress on implementation of the principles. It is only by reporting and

communicating progress openly that companies, labour unions and other stakeholder organisa-

tions will be able to learn from experience and accomplish continual improvement.

The response from leading the business in all regions to the invitation from the UN Secretary-

General to integrate the basic principles on environment, human rights, labour standards and

anti-corruption has been impressive. More recently, we have seen how mainstream investors are

beginning to show interest as UNEP, the Global Compact and business partners led the devel-

opment of principles for responsible investment. Business today needs to mainstream, scale up

and think in terms of not only “sustainable investment” but also “investment in sustainable

development”.

After the initial campaigning years of the UN Global Compact, the challenge today is to focus

more closely on quality of implementation. It is to this call that the Global Compact Environment

Principles Training Package is answering. Previous studies on the impact of the UN Global

Compact showed room for improvement in developing tools and resources for companies to

understand and implement the principles. In a 2004 impact study, participants gave a wide-

spread call for toolkits on the implementation of the principles. Interviews with many participants

showed that seeking practical know-how is a major motivation for joining the UN Global

Compact as global corporate environmental and social responsibility initiative.

The Global Compact Environment Principles Training Package is providing a practical kit for

trainers, managers and employees to improve their understanding of how to implement the three

environment principles. In general, it provides an up to date introduction to corporate environ-

mental responsibility. This is a key component of corporate societal responsibility, as currently

discussed in the development of new international standards and called for in the 2002

Johannesburg Declaration. In addition, the package also makes the link with quality manage-

ment, introducing the Global Compact Performance Model that was developed and used as

framework for the 2004 Raise the Bar publication.

It is especially significant that we also launch this training package in Chinese, underlining its

value to the training of suppliers and emerging company leaders in the developing world.

I encourage you as old and newcomer participants in the Compact, as well as service providers

and fellow international agencies to make use of this comprehensive package. It is there for your

use and adaptation to your needs. Join us in this effort to build capacity for greater environ-

mental care in business operations world-wide.

K L A U S  T O E P F E R

Executive Director

United Nations Environment Programme
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U N G C  T R A I N E R ’ S M A N U A L

“What does corporate environmental responsibility require from a company

today? Think of just two of the challenges business face world-wide.

Expanding population in developing regions is creating large markets

dominated by the young. Escalating demand for energy propels economic

development but threatens our climate. How can your company take on

new risks and opportunities in a responsible manner? How do you apply

precaution? How do you promote environmentally sound technologies?

These questions are relevant to companies of different sizes in all regions.

This package provides practical guidance and an overview of new trends in

addressing these. Trainers and practitioners alike are invited to join us with

fellow UN agencies such as UNDP, UNIDO and others in rolling out this

training programme in a growing number of countries and languages.”  

M O N I Q U E  B A R B U T

Director

UNEP Division of Technology, Industry and Economics (DTIE, Paris)

“As we passed the first deadline for Global Compact participants to issue

their Communications on Progress by mid-2005, it was clear that we need

to strengthen our effort in promoting transparent communication on

implementation. The learning spirit of the Compact is also to communicate

what works and what doesn’t. This brings us to the demand for practical

guidance and capacity building. I welcome this Global Compact

Environment Principles Training Package as an excellent contribution in

responding to this demand. I encourage training institutions, business

organisations and fellow UN agencies to make full use of it.”

G E O R G  K E L L  

Head

UN Global Compact Office (New York)

“The World Business Council for Sustainable Development (WBCSD) has

been closely involved in the development of the Global Compact

Performance Model during the past three years. I welcome the introduction

to the model and the practical business case approach found in this training

package. I am sure it will be of tremendous value to business communities

everywhere, in particular new market leaders from Asia, Africa, Latin

America and the Middle East.”

O D D  G U L L B E R G

Chief Operating Officer, WBCSD (Geneva)

           



“The development of this training package has been inspired by discussions at Global
Compact Learning Forms, meetings of international experts in the development of the
publication Raise the Bar (2004) with the Global Compact Performance Model, as well 
as ongoing work and training materials of UNEP and its partners in the fields of 
corporate responsibility, sustainable production / consumption and environmentally 
sound technologies. 

We would like to thank Jonathon Hanks of Incite Sustainability, as well as Claire Janisch
and Karoline Johnson for developing the text of the Global Compact Environmental
Principles Training Package. In addition, we are grateful to Surya Chandak, Guido
Sonnemann and Xiaofei Pei of UNEP DTIE and to Lothar Meinzer of BASF
Aktiengesellschaft for their detailed comments on draft text and structure. The project
manager is Cornis van der Lugt of UNEP DTIE.

We are grateful to our corporate sponsors Veolia and EDF for enabling the translation,
design and printing of this training package.”
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THE UNITED NATIONS GLOBAL COMPACT (UNGC)

At the World Economic Forum in January 1999, UN Secretary-General Kofi Annan called on busi-

ness leaders to join an international initiative aimed at bringing business together with UN agen-

cies, labour, NGOs and other civil-society actors to foster partnerships in the pursuit of a more

sustainable and inclusive global economy. The Global Compact was born. 

While corporate citizenship has emerged as a distinct business approach in the past decade,

the Secretary-General recognised that there was a need for a global initiative to assist compa-

nies in the development and promotion of values-based management world wide. 

The Global Compact encourages innovation, creative solutions and good practices among its

participants. As a voluntary corporate citizenship initiative, it is not a substitute for regulatory

structures or other codes. It relies on the enlightened self-interest of companies, labour and civil

society to initiate and share substantive action in pursuing the principles upon which the Global

Compact is based. 

With the Global Compact rooted in internationally accepted principles, its participants can feel

confident that their actions are being guided by values that are universally supported and

endorsed. 

An important emphasis of the Compact is on promoting corporate change through the use of

a learning approach that facilitates discussion between the various parties and that builds new

partnerships for implementing future projects. This training package supports the learning

approach of the Global Compact (UNGC). 

3

U N G C  T R A I N E R ’ S M A N U A L
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T H E U N I T E D N A T I O N S G L O B A L C O M P A C T
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U N G C  T R A I N E R ’ S M A N U A L

THE TEN PRINCIPLES OF THE GLOBAL COMPACT

Human Rights 
1. Businesses should support and respect the protection of international human rights

within their sphere of influence; and 
2. Make sure their own corporations are not complicit in human rights abuses. 

Labour 

3. Businesses should uphold the freedom of association and the effective recognition of
the right to collective bargaining; 

4. The elimination of all forms of forced and compulsory labour; 
5. The effective abolition of child labour; and 
6. The elimination of discrimination in respect of employment and occupation. 

Environment 

7. Businesses should support a precautionary approach to environmental challenges; 
8. Undertake initiatives to promote greater environmental responsibility; and
9. Encourage the development and diffusion of environmentally friendly technologies. 

Anti-Corruption 

10. Businesses should work against all forms of corruption, including extortion and bribery.
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U N G C  T R A I N E R ’ S M A N U A L

7

GLOBAL COMPACT TRAINING BASICS

The Training Manual

This manual forms part of a package that has been designed for individuals and institutions that

are seeking to implement and support the Global Compact. 

This Trainer’s Manual – with its accompanying PowerPoint slides and speaker’s notes – has

been designed specifically to assist trainers to design and run a training programme aimed at

providing a solid understanding of Principles 7-9 (the “environmental principles”) of the Global

Compact.

The manual has been written for trainers who will be training the following groups of people or

organisations:

n company managers and employees;

n company trainers;

n business organisations;

n consultants;

n business schools, and

n public officials involved in corporate environmental management.

The material has been structured so that it can be used as a basic toolkit that (where necessary)

can be added to depending on the delegates’ needs, the particular region, local communities

and other contextual requirements or specifications.

This Manual has been designed primarily for those who are new to the Global Compact, whilst

also having value to those who have a sound general understanding of the Compact based on

the Global Compact Resource Package (2004). 

The material in the training manuals is designed to provide for the needs of a full range of com-

panies from medium sized enterprises in developing countries, to large multinationals with head

offices in the developed world. As outlined below, the success of the course will depend on the

ability of the trainer to use his or her discretion in tailoring the material according to the nature

and experience of the relevant target audience. 

Whether the training is carried out for representatives of various businesses or within one busi-

ness or company, it will be more varied and stimulating if the material is presented to more than

one individual. A group presentation allows for changes in pace and for discussion of a variety

of problems and experiences. It allows resources, experience and skills to be shared, which cre-

ates a richer course for all. 

Depending on the audience, trainers may want to invite representatives from various industrial

sectors and from different functional divisions within a company (such as management, produc-

tion, quality control or marketing), as this will serve to bring the discussion and debate alive, par-

ticularly in the later modules where implementation is covered.

                        



The Trainer’s Manual should be read in conjunction with the more comprehensive Delegates’

Manual which contains detailed case studies, background readings and practical exercises. 

Trainers and delegates can also make use of the Global Compact Resource Package which con-

tains an overview of the history and general background details on the Global Compact. A copy

of the Resource Package is available at www.uneptie.org/pc/pc/tools/globalcompact.htm

NOTE: Appendix 1 provides a useful framework for understanding the interdependencies and linkage

between the three UNGC environmental principles, each of the training modules, and the various envi-

ronmental management tools. The interrelationship between each of these elements is presented using

the UN Global Compact Performance Model as an underlying Framework for Action. The Performance

Model is introduced in some detail in Module 4, Session 1. The table in Appendix 1 serves as a valuable

checklist for implementing the environmental principles of the Global Compact.

The Programme Approach

This Global Compact Training Programme on the three environmental principles is action-oriented,

with the material based primarily on the day-to-day experiences of companies who are dealing with

these principles at a practical level. The principles and methods that are imparted in the training

programme have benefited from solutions that have been found to work within companies. The

programme is also direct and participatory and promotes sharing and interaction among delegates

who will benefit from one another’s knowledge and experience. 

The programme develops knowledge and skills together – focusing on knowledge about the fun-

damental principles and at the same time teaching skills and techniques to apply these principles

within their companies. 

The material exists electronically, and as such, allows the trainer to design and adapt the material

– depending on the needs of the target group.

8
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Components of the Global Compact Training Programme

The course is organised into five teaching modules. These modules could be covered as part of

one full course, or dealt with individually for specific types of training tailored to suit a particular

audience. 

The following five modules are provided for in the programme:

Module 1: Introduction to the Global Compact

Module 1 introduces delegates to the Global Compact and its approach. It compris-

es a slide presentation and speaker’s notes on the history, objectives and activities

of the Global Compact. More detailed background material is provided for trainers

and delegates to use as the basis of further discussions and activities. Trainers need

to be aware of, and make use of, the Global Compact Resource Package, available

on www.uneptie.org/pc/pc/tools/globalcompact.htm, which contains information on

the history of the Global Compact, and general background details.

Module 2: The Business Case for the UNGC Environmental Principles

Module 2 demonstrates the importance of undertaking initiatives that support the

Global Compact’s three environmental principles. The section unpacks the concept

of sustainable development and looks at the business case for implementing envi-

ronmentally sound business practices.

Module 3: Understanding the Environmental Principles (7, 8 and 9) 

Module 3 introduces each of the three environmental principles and explains their

implications for companies at a practical level, using a combination of slides, case

studies and exercises.

Module 4: From Principle to Practice: Case Studies in Implementation

Module 4 provides delegates with an understanding of how the principles can be

implemented within a company. The module makes use of case studies to outline

what other companies have done and to provide delegates with an opportunity to

gain practical experience in solving problems that arise from the absence of the three

environmental principles. 

Module 5: Business and Sustainability Initiatives: An Overview

Module 5 is an optional module that provides a useful overview of the more promi-

nent business initiatives that have been developed over the last ten years to promote

environmental responsibility and sustainability.

T R A I N I N G B A S I C S

                



Recruiting and Selecting Delegates

The following promotional activities or methods are suggested to recruit and select delegates for

the course:

n Hold orientation seminars at local business events: Implementers could hold orientation

meetings at local conferences (for example on corporate social responsibility, or at meetings

of various business associations in a country).

n Advertise or place press releases in local newspapers and business magazines: Placing

adverts in the media is a useful way to promote a training programme. It is advisable to

place these adverts in the business media (trade magazines, business associations’ journals

etc). Newspapers with a wide circulation should be used.

n Display banners and posters: Banner and posters placed at business events may attract

the attention of potential candidates.

n Mini Global Compact Seminar: The objective of a mini seminar would be to instil interest in

the concept of the Global Compact and in the training programme itself. It is an opportunity

to advertise the programme in a setting where questions can be answered directly and

networking can take place. It is useful to arrange a high-level keynote speaker to draw

delegates and to demonstrate the importance of high-level support for the Global Compact.

10
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ORGANISING THE PROGRAMME

Budget Preparation

The budget for the programme should cover all training costs including contingencies. The
list below will guide you in preparing for an appropriate budget:
n facilitator’s fee;
n hire of the venue;
n audio-visual equipment hire;
n training materials (notepads, flipcharts, whiteboard, pens);
n meals and accommodation;
n postage for materials or documents to be mailed;
n transport costs for delegates;
n fees/compensation for resource persons, and
n contingency of 10%.

(Note on the participation fee: There is a link between the level of the fee and the level of person-

al commitment. Offering the course for free is likely to encourage people to come out of curiosity

and to potentially not complete the course. Asking for a fee encourages delegates to attach greater

value to and complete the course. At the same time the fee should not be so high as to deter too

many potential delegates.)

Facilitator Selection
What is your training capacity? As an individual, are you an experienced trainer? Do you have
a network and potential market for your training activities? If you are an organisation, do you
have a training unit or services department that can offer and market these materials to com-
panies? Have you assessed the market opportunities for offering the training programme?
How does the programme fit in with the other services you provide? 

It can be offered at various levels, depending on the trainer’s capacity to deliver. These levels
can be divided into four main categories, national level, sub-national, and company and facili-
ty level. It is recommended that trainers conducting the course should have the following
competencies to run the programme:

n Subject knowledge: A background in environmental management systems, ISO 14000,

sustainable consumption, Agenda 21 and corporate social responsibility in companies will

help the trainer to bring the material to life by adding a level of practical experience. Ideally

the trainer will also have experience with different sizes of enterprises, or at least only offer

training to companies in industries and companies with which s/he is familiar. A list of

additional training materials, resources and kits on specific areas of environmental

management/corporate sustainability is presented in Module 4: Session 3. This should help

you to enhance and add interest to your modules – where you see fit. 

n Training and management skills: The trainer should have the following abilities:

– Good presentation and communication skills

– Awareness of adult education processes

– Technical skills

– Training implementation and administration skills

11
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– Interpersonal skills

– Problem solving and decision-making skills

– Leadership qualities.

Venue Selection
It is important to find a venue that is convenient and accessible to delegates to ensure their
full attendance and timely arrival. Consider the advantages of a residential workshop as
opposed to a non-residential seminar.

The following should be considered when selecting a venue:
n Size (adequate for break-away sessions)
n Cost (within budget as above)
n Layout (good lighting and ventilation, low noise levels, few external interruptions, toilet and

catering facilities, flexible seating arrangements).

12
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Programme Training Methods

Lectures and Slide Shows
A lecture is a one-way channel of communication between the trainer and the delegates. The
slide show usually follows the following basic process:

n Introduction – the aim of the course is explained.

n Presentation – the main information is given.

n Clarification – the trainer asks delegates for any questions.

n Closure – the main points are summarised.

Do’s and don’ts of lecturing

n Do not read off your notes while presenting.

n Endeavour to make the lecture as participatory as possible by asking questions and inviting

response.

n Do not distribute handouts before the lecture as delegates will tend to read rather than listen.

n Lectures can be combined with other approaches such as exercises and brainstorming.

n Although questions and discussions should be encouraged, always keep track of time and do

not allow these sessions to run over time; delegates should always be given the opportunity

to come to you at the end of the session to ask specific questions.

n Keep an eye out for the shy members of the group and attempt to draw them into

discussions, without putting them on the spot.

n Make a committed effort to remember names, and use these as much as possible; in large

groups it is useful to have the delegates have their names on cards in front of them.

Housekeeping

Before getting started with the course, you should ensure that the following basic administra-

tion points are covered to avoid unnecessary disruption during the course:

n fire procedures (nearest exits and assembly points);

n location of toilets;

n breaks and where meals will be served;

n accommodation (when they need to check-in and check-out and general orientation to hotel

is applicable);

n any transport details;

n messages;

n relevant phone numbers, and

n reminders to switch off mobile phones.

                                            



Discussion Sessions

You can use a range of different types of question techniques and interventions available to get

discussions going, encourage participation and ensure clarity in the discussion. For example:

n Open questions: “What do you think about …? How would you have …?”

n Closed questions: “So should we be covering X or Y?” 

n Reflective questions: “So you believe that …?”

n Observations: “It seems to me that you are saying / what you’re suggesting is …?”

n Summarising: “In summary …”

n Paraphrasing: “In other words …”

n Elaboration: “Could you expand on that?” 

n Examples: “To illustrate this you mean …? What examples do you have of …?” 

The most important thing to remember is to give delegates the opportunity to think and respond.

When faced with a silence, trainers’ sometimes fill it with another question. It can be better to give

delegates time to think and the space to answer. Following are some example of good questions

to get groups thinking or brainstorming around a subject:

n “What will an environmentally responsible company look like? How will we know when we get

there?”

n “Where are we now?”

n “What will stop us getting there?”

n “What will help us get there?”

Breakaway (or “Syndicate”) Groups

When you want to break delegates into groups, consider first who should be working together and

whether you need to mix the groups up or whether they should be working in specialist subject

groupings.

Before splitting delegates into groups give them a full brief of what you are asking them to do in

their groups. In that brief include: 

n what they will be focusing on;

n the timing of the respective exercises;

n what the end output will be, and

n how it will be presented to the group.

Ask them to clarify to you exactly what they will be doing. Let them know that you will be circulat-

ing to see how they are getting on and they must therefore let you know where they are going to

be if they leave the room to work somewhere else. Give out any material that they will need.

Remind them again of the timings for being back in the room.

It is useful in the debriefing session to ask groups to summarise their discussions and not repeat

the full depth again. If groups have been working on the same topic it is often useful to ask one

group to provide feedback in depth and then to ask the other groups to feedback any additional

points or ideas.

Flipcharts are an excellent way of getting groups to provide feedback, as they then have to distil

14

U N G C  T R A I N E R ’ S M A N U A L

                                      



15

U N G C  T R A I N E R ’ S M A N U A L

their discussion into a few key points. It also acts as a visual aid in the feedback process. It is usu-

ally best to get the groups to appoint their own scribe and rapporteur. 

If you are concerned about time and keeping sessions focused, then having just one member of

the group to provide feedback will keep things moving. 

The Case Study Method

Case studies and exercises are presented at the end of each module, and present the delegates

with an opportunity to role-play, debate issues, brainstorm challenges presented by certain case

studies and plan strategies aimed at implementing the Global Compact back in their own compa-

nies. Delegates are asked to analyse and diagnose the problems set out in the case study. 

The following steps are advised when using these case studies:

n Introduce the case study: ask delegates to read these individually

n Analyse the case study: in small groups or individually

n Discussion: in small open discussion

n Closing: summarise the solutions and key learning points.

It is important that you – as the trainer – plan ahead, read and become familiar with all the case

studies that you will be using. As you read the case studies, you will want to look at the relevant

exercises and discussion questions in the delegates’ manual. 

n Ask yourself the following: “What major points do you want the students to see and learn?”

n Establish what you want to accomplish with each set of case studies. Create a list of major

points to be discussed.

n When guiding small group discussions, make sure that delegates are very clear on what is

expected of them, and how much time they have to complete the assignment. 

n Your job is to encourage active participation and lively discussion. 

Brainstorming

Brainstorming is a method used to generate ideas. It stimulates delegates to find different ways to

solve a problem. It is useful as a way for delegates to get as many ideas out as possible. To do

this, delegates need to suspend judgement and allow the thoughts to come out without debating

them, no matter how offbeat they may seem. Brainstorming sessions are not ‘debates’ – rather

they are opportunities to extract ideas that may then form the basis of discussion later on.

The following suggestions should be considered to help making brainstorming sessions more

effective:

n Get delegates into groups of four or five and provide them with a flipchart and some pens. 

n Encourage them all to write and not just to have one scribe as this helps to capture more ideas.

n Keep the time relatively flexible so as to let them keep going in the ‘investigate’ stage for as

long as they are coming up with ideas (typically they will have an initial burst of between five

to fifteen minutes and then slow down). 

n When you see them running out of ideas you should then move them into the ‘shaping’ part

of the session. Another way of getting delegates to think more creatively is to ‘draw’ their

ideas instead of using words on flipchart. This can help to stimulate creative thinking.

                                   



The FISH model for Effective Brainstorming:

The following helps structure a brainstorming session:

n F – Frame: Ensure there is common understanding on what you are all about to do (for

example: “For the next 10 minutes we are going to brainstorm the merits of Cleaner

Production”).

n I – Investigate: Provide the group with the opportunity to identify as many ideas as possible. 

n S – Shape: Shape the discussion by focusing on those ideas that are potentially the most

interesting and important. You can do this by asking delegates to look at the ideas they came

up with and score off the ones they feel would not work or that are less appropriate.

n H – Harvest: Identify the main points that you will take away from the session. You can do

this by asking delegates to pick three or four of the most important points or ideas that are

left on the flipchart that they can take away and do something about. You also need to agree

at this point as a group what will happen with the ideas that have been produced. Who will

take them on? How will they be developed further? It is really important that there is a strong

end outcome and that you walk away with something tangible at the end.

If you think about a FISH’s shape (see diagram below) this gives a clue about where the majority

of time is spent (namely during Investigate and Shape).

Feedback during Brainstorming

n Do not allow for any critical remarks between delegates.

n Encourage self-criticism. People are more willing to accept the criticism when they have

recognised their own strengths and weaknesses. Start by encouraging them to appraise

themselves and then build on their own insights.

n Describe actual behaviour, not the individual, their personality or attitudes. Focus on what

they actually said or did and avoid your own personal idiosyncrasies in judging performance.

n Be helpful rather than critical. They need information on where they are failing but negative

feedback can destroy their confidence and motivation. Balance out and keep a sense of 

perspective.

n Be specific whether you are criticising or praising. Detailed information is more likely to 

reinforce what happened rather than vague or woolly statements.

n Concentrate on areas that they can do something about. It is frustrating to be reminded of

something over which you have no control.
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n Be selective. Give as much information as they can use. Too many examples or points will

dilute the praise and could lead to complacency or defensiveness.

n Be forward looking. Always try to offer constructive comments that offer alternatives on what

could be done differently in the future.

Exercises

Delegates are asked to undertake particular tasks that require solutions and which test their 

understanding. An exercise is a practice or test of knowledge learned. In this course, exercises

have been designed for each module and/or session, and include the reading of excerpts with

questions, group discussion and debate opportunities, brainstorming sessions and case study

analysis. 

For all these sessions, the trainer is provided with notes with suggestions on how best to conduct

the exercises, the recommended time allocation and tips on how to conduct the report back 

sessions.
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COURSE EVALUATION

Evaluation of a training course requires both a short and long-term view. The short-term view

comes from immediate feedback from the delegates in the form of body language, the level of

enthusiasm, participation and comments during the discussion sessions. This may lead to adjust-

ments to the pace of the presentations, the complexity of the course content, or to the level of the

discussion sessions. 

Evaluation forms can also be used both as a way of getting feedback about the programme and

also reinforcing the key learning that people have made and what they will be doing following the

programme. It can also be a place to get feedback about the specific venue, the materials used

and so on.

The end-of-day evaluation form (which could be done verbally by the trainer) is designed to give

the trainer quick feedback about how the course is going and the overall impression of the dele-

gates. This allows him/her to adjust the structure/pace/content of the following day (if necessary).

The end-of-course evaluation helps the trainer check the quality of the course with the delegates

and to revise the course for the next group accordingly. 

When coming to the end of the course, do not leave the end-of-course evaluation form to the very

end. It is often useful to ask delegates to complete the forms at the start of the last day or other-

wise give them time before your final summary of the key points. The more time they have, the

more constructive the feedback.

Two evaluation forms are included in the back of the delegates’ Manual. It is up to the trainer to

decide which one to use, to make copies of these and distribute them accordingly.

18

U N G C  T R A I N E R ’ S M A N U A L

    



OPTIONS FOR IMPLEMENTATION

The training programme and materials should be adapted according to the country context, the

level of management, the extent of the delegates’ existing knowledge base, and so on. As trainer,

you are expected to select from the package and adapt the material accordingly. 

There is more than sufficient material on each topic in the five modules. The onus is on the trainer

to select the most appropriate and relevant slides to fit the group, and to time the course accord-

ingly. 

The success of the course will depend on the trainer’s ability to select the most suitable
material, and to ensure the ‘best fit’ according to the nature and experience of the target
audience.

It is NOT anticipated that a trainer simply runs through the entire course as provided here, but
rather that he or she uses elements of the course material that is most appropriate for the 
target audience.
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MODULE 1: INTRODUCTION TO THE UNGC

TIME: 2 hours (suggestion only)

OBJECTIVES

The objectives of this session are to:

n provide an opportunity for delegates to introduce themselves;

n clarify expectations;

n discuss the course agenda and objectives;

n introduce the Global Compact;

n provide an overview of the three environmental principles, and

n outline the benefits of participating in the Global Compact.

SUGGESTED PROCEDURE

If possible, before beginning the course, you should arrange for the delegates to have read the

background reading relevant to this module and its exercises. These readings are in the Delegates’

Manual, and include:

n Kofi Annan’s speech to the World Economic Forum

n The Rio Declaration on Environment and Development

n The Johannesburg Declaration

n The Stockholm Declaration

n Three extracts/critiques on the Global Compact.

If resources allow, each delegate should be given a complementary copy of the Global Compact

Resource Package. More details on availability can be found at:

www.uneptie.org/pc/pc/tools/globalcompact.htm

The session begins with a welcome and introductory “ice-breaker” session. The nature of this ses-

sion will depend on the size of the group and the level of seniority in the group. It is by no means

an essential component of this module. 

While a suggested ice-breaker is outlined below, you as the trainer should feel free to tailor this to

suit the circumstances. You should aim to spend no more than 30 minutes on the exercise.

Once the introduction and ice-breaker session has been completed, revert to the PowerPoint

slides that outline the course objectives, the timetable and the route map. You may also wish to

place the basic schedule for the course on a flipchart. The advantage of doing this is that it can be

left up in the room allowing the trainer to refer back to it to remind delegates of what has been cov-

ered and where they are going next in sessions. Make a note of any objectives that have been iden-

tified by delegates and that are not addressed in the curriculum and ensure that this is incorporated

into one of the sessions or exercises later in the seminar. If a topic of interest is raised by delegates

that cannot be incorporated into the agenda try and arrange for a lunchtime debate or session at

some stage in the seminar.

It is suggested that you spend approximately 11⁄2 hours on the PowerPoint presentation (this
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includes the ice-breaker session), followed by a minimum of 15 minutes for questions. Spend

approximately 45 minutes on Exercise 1-1. The slides are available online at:

http://www.unep.fr/outreach/compact/index.htm.

Speaker’s Notes

Title Slide

Use this opportunity to welcome the class and to introduce yourself (if required).

Introductions and “Ice-breaker”

If this is the first time that the group of people has come together it is important that they get to

know each other. There are various ways in which this can be done. The following proposed “ice-

breaker” and introductions exercise is one option in which this can be achieved. As the trainer you

may feel more comfortable to use another, less detailed approach depending on the nature of the

class delegates.

Ask delegates to draw a stick figure on their flipchart and to address the following areas (using

words or images):

The aim of this introductory exercise is to get people talking quickly and to share things about them-

selves. It also helps to surface their objectives and can immediately open the discussion on a topic

relating to the programme. The drawing and personalising part helps relax the individuals and also

gets more creative thinking started as it stimulates right brain thinking.

Slide 2

Slide 1
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Names in group HEAD: What do you as a group think
are the key characteristics of people
who work in your respective fields?

HANDS: What skills / experience 
do you bring (shows combination 
of skills eg between us 35 years of
experience in enviro field, John 
has degree in x, Sally worked as 
a planner for x, Peter represents 
500 workers, etc.)

FEET: What do you
want to walk away
with by the end of
the course i.e.
objectives for 
being here? You
could have shared
objectives or 
individual 
objectives with
names against
these.

OPTIONAL: Personalise the stick 
figure – discuss what interests / 
hobbies etc you have in common 
as group and draw these onto stick
figure (i.e. all like soccer so draw in
football boots, birding, so include a
pair of binoculars, etc.) This helps to
get people talking and to find things
in common.

                     



The groups will each have 20 minutes to discuss and produce their flipchart. They will then be

asked to do to brief presentations to go through key points from their flipchart with other groups.

If possible, try to keep this to 10 minutes, although this will vary considerably depending on the

size of the class. 

Course objectives

Explain that the course has been designed to meet the following objectives:

n to introduce the Global Compact and its three environmental principles – for existing and

relative newcomers to the Compact;

n to convince managers that it is in their company’s interests to undertake activities in support

of the Global Compact, and

n to help delegates develop strategies and programmes that support the three principles.

Course structure

Explain that the course will be split over five modules, comprising the following (note: this may vary

depending on the specific training needs and objectives of your particular course, and the final

structure):

n Module 1: Introducing the Global Compact (UNGC) – The main objectives of this module
are to introduce the course, to provide an overview of the UNGC, reviewing how it has
developed since it was proposed in 1999.

n Module 2: The Business Case for the UNGC Environmental Principles – This module
provides an overview of corporate sustainability and outlines the business case for
environmental responsibility, demonstrating the importance of these for business. This is
achieved through a combination of presentation and discussion sessions – depending on the
delegates’ needs and level. The module is split into two sessions.

n Module 3: Understanding the UNGC Environmental Principles –The module is split into
three sessions, one per principle.

n Module 4: From Principle to Practice: Case Studies in Implementation – In this module,
delegates are introduced to a large cross section of tools for sustainability. They will be
encouraged to work through a diverse range of case studies, solve problems, design
strategies and debate the issues that emerge from these. The main objective of this module is
to equip delegates with the full ‘toolbox’ that will enable them to return to their company and
(where relevant) to incorporate the UNGC environmental principles into their businesses.

n Module 5: Business and Sustainability Initiatives: An Overview – This module is optional,
but provides a sound overview of all the current environmental and sustainability-related
management standards, codes of conduct and sectoral business initiatives. Most of these
have been developed over the last decade, with a number of the initial standards being
developed around the time of the 1992 Rio Earth Summit. The module should serve to
motivate and inspire the delegates by showing them how corporations are making sense of
sustainable development in different ways. It will help them to understand all the various tools
in the broader context of environmental sustainability codes, standards etc, as well as to
introduce them to the range of initiatives and resources available from which to draw ideas
and to learn from.

Slide 4

Slide 3
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The Global Compact – Background

At the World Economic Forum in January 1999, UN Secretary General Kofi Annan called on busi-

ness leaders to join an international initiative aimed at bringing business together with UN agen-

cies, labour, NGOs and other civil-society actors to foster partnerships in the pursuit of a more

sustainable and inclusive global economy. While corporate citizenship has emerged as a distinct

business approach in the past decade, the Secretary General recognised that there was a need for

a global framework to assist companies in the development and promotion of values-based man-

agement world-wide. 

Refer delegates to the Global Compact Resource package found at

www.uneptie.org/pc/pc/tools/globalcompact.htm for additional background information.

Understanding the Global Compact

Explain that the Global Compact is not a UN agency but a network that exists to promote an ini-

tiative. At its core is the Global Compact Office with six UN agencies – the Office of the High

Commissioner for Human Rights (OHCHR), the International Labour Organisation (ILO), the United

Nations Environment Programme (UNEP), the United Nations Development Programme (UNDP),

United Nations Industrial Development Organisation (UNIDO) and United Nations Office on Drugs

and Crime (UNODC).

In addition to the United Nations, which acts as a convenor and facilitator, each of the following

relevant social actors are represented in the Global Compact network: 

n Companies, whose actions it seeks to influence. 

n Labour, in whose hands the concrete process of global production takes place. 

n Civil society organisations, representing the wider community of stakeholders. 

n Governments, who defined the principles on which the initiative is based. 

The Global Compact aims to encourage innovation, creative solutions and good practices among

its participants. As a voluntary corporate citizenship initiative, it is not a substitute for regulatory

structures or other codes. It relies on the enlightened self-interest of companies, labour and civil

society to initiate and share substantive action in pursuing the principles upon which the Global

Compact is based. 

With the Global Compact rooted in internationally accepted principles, delegates in this course can

feel confident that their actions are being guided by values that are universally supported and

endorsed. 

The emphasis in the Global Compact is to bring about corporate change through the use of a learn-

ing approach that facilitates discussion between the various groups and builds new relationships

for future projects. In adopting such an approach, rather than a policing regulatory approach, the

Global Compact has gone into “uncharted territory”, and this has invited some criticism from those

who would like it to have sharper teeth in the form of monitoring and verification. However, as stat-

ed, these are not areas within the mandate of the Global Compact. 

Slide 6

Slide 5

                     



The benefits of participating in the Global Compact

There are many benefits associated with subscribing to the Global Compact. By engaging in it,

business leaders demonstrate a position of leadership with regard to corporate citizenship, shar-

ing experiences and learning with like-minded companies and organisations, building relationships

with other companies, government bodies, labour, NGOs and international organisations, and part-

nering with UN agencies.

The Global Compact is one of the only initiatives that seek to shift the debate about the role of busi-

ness in society and emphasises open markets. In addition, it is unique in providing companies with

access to UN expertise, which is among the most specialised in the world. The Global Compact

also offers a simple framework for engagement without expensive certification and tick-the-box

type monitoring.

The Ten Principles 

The Global Compact is based on a series of documents that are almost universally accepted with-

in the international community. These include the Universal Declaration of Human Rights, the ILO

Declaration on Fundamental Principles and Rights at work, the Rio Declaration on the Environment,

and the UN Convention Against Corruption. The Global Compact draws on these documents, for

the universal values they express, as the basis of the ten principles. The Global Compact asks

companies to integrate these principles into their core business operations and to pursue projects

and corporate activities that advance the principles and broad UN goals. One of the overriding

objectives is to embed the principles (hence corporate citizenship) into corporate-management

strategy and decision-making. In signing the Global Compact, the business community is saying

that it is prepared to stand up and be judged by its actions rather than its words.

Environmental Principles

Read these out: Businesses are encouraged to …

7. Support a precautionary approach to environmental challenges; 

8. Undertake initiatives to promote greater environmental responsibility; and

9. Encourage the development and diffusion of environmentally friendly technologies.

Key Characteristics of the Global Compact

Explain that there are three key characteristics that define the Global Compact, and these include

the fact that it represents a learning approach, it comprises a diversity of actors and approaches

and that it is a decentralised network. Each of these characteristics is then explored in more detail

in the following slides.

Key Characteristics: A Learning Approach

The central idea here is that the relative significance of the principles of the Global Compact will

differ a great deal between companies, and that companies may choose to focus on vastly differ-
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ent elements of a chosen principle. An important underlying objective of these principles is to

encourage innovation and creative solutions. Companies may often face dilemma situations when

attempting to implement what seem, at first glance, to be simple principles. An important goal of

the UN Global Compact is to assist companies in addressing these dilemmas – including possible

trade-offs between the different principles – by sharing their respective experiences with other

UNGC participating companies.

Key Characteristics: Diversity of Actors and Approaches

A central component of the Global Compact is the diversity of actors involved. These include non

governmental organisations (NGOs), trades union, companies, business organisations and acade-

mia. Each one of these groups is involved in various capacities in the Global Compact. 

The Global Compact is not about “preaching to the converted” but rather aims to induce change

in those sectors of business where improvement is needed. It tries to achieve this by bringing

together partners from business and other organisations to learn from each other. The Global

Compact allows for shared learning between companies, even those that compete with each other

for markets and capital. Such companies have realised that the complex challenges of sustainable

development need an active balance of cooperation and competition. In this sense, the Global

Compact operates as a catalyst for shared learning. There is also another important reason for

identifying and sharing good implementation practices: none of those actively committed wants to

see the Global Compact, as it extends its reach, turn into a ‘two-speed’ initiative with only a small

number committed while others drag their feet and act as free-riders.

Key Characteristics: A Decentralised Network

The Global Compact is not a large bureaucracy. Only a handful of staff works in the UN Global

Compact office, with delegated co-ordinators in the agencies. This is largely because the Global

Compact is owned by the organisations that participate in it, and it exists more through their

actions, as opposed to those of the UN. In this way, it is a call to action with the UN and its agen-

cies playing a co-ordinating role rather than a driving force.

UNEP Division of Technology, Industry and Economics

UNEP, as one of the six core agencies, is guardian of the environmental principles in the Global

Compact. The focal point for this in the UNEP is its Division of Technology, Industry and Economics

(UNEP DTIE) based in Paris, France.

UNEP DTIE has the following activity areas:

n Chemicals management www.chem.unep.ch/

n Ozone management www.uneptie.org/ozonaction/

n Energy and transport www.uneptie.org/energy/

n Environmentally sound technologies www.unep.or.jp/

n Economics, finance and trade www.unep.ch/etu/index.htm
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n Sustainable production and consumption www.uneptie.org/pc/home.htm

n Business and Partnerships http://www.unep.fr/en/branches/partnerships.htm

Key Characteristics: What the UNGC is not

It should be clear at this stage, that the Global Compact is not any of the following:

n a code of conduct;

n a mechanism to check compliance;

n a mandatory set of guidelines;

n a regulatory system, or

n an attempt to shift governmental responsibilities to business.

Useful references

You could mention the following as useful references and guides, which you should encourage del-

egates to source in their own time:

n The UN Global Compact Resource Package – available from the UN Global Compact website:

www.uneptie.org/pc/pc/tools/globalcompact.htm

n Raising the Bar (edited by Fussler, C; 2004)

n The Employer’s Guide to the Global Compact by the International Organisation of Employers

(2001): www.ioe-emp.org/ioe_emp

n Global Compact Self-assessment Tool currently being developed by the Business for Social

Responsibility (2004): www.bsr.org

Exercise 1.1 – Critically reviewing the UN Global Compact

Read Extracts 1-3 (below), then undertake the following activities:

1. Split the class in half, with one half role-playing as Global Compact proponents and the

other as its critics. Initiate a debate with the following title: “The Global Compact: An

excuse for business-as-usual or the basis for shared responsibility?”

2. In groups, draw up a table with two columns, one with the Global Compact proponent’s

arguments, the other with its critics. Discuss these, and if possible try to distil them into

a few key words.

3. Each group will present their respective tables, and the class will come up with a defini-

tive set of arguments for and against.

The aim of this exercise is to provide delegates with an opportunity to identify and critically review

some of the strengths and potential weaknesses of the Global Compact, based on three extracts.

This will take the form of a structured mini-debate amongst the delegates. Allow at least half an

hour for this exercise.

In the course of the discussion and debate, try and encourage delegates to consider the following

areas:
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n The extent to which the Global Compact can be distinguished from other international

initiatives (such as ISO 14001), and what added-value the Global Compact brings in

comparison to these other initiatives.

n Consider who actually drives the initiative? Is it the UN, big business, multi-stakeholders or

individuals? What is their motivation for doing so?

n Critically review the issue of quality control, the entry and exit rules, the monitoring and

follow-up activities, and annual communications and reporting.

n Consider integrity and trust issues: will the Global Compact inspire real change, or can it be

used as a basis for simple window dressing?

n Understand the concerns that many have with the idea that the UN is working more closely

with big business; this is opposed by some NGO groups (as reflected for example by the

Campaign for a Corporate Free UN).

n Is the implementation of the principles realistic? How can their implementation be enhanced?

Consider such issues as management tools, the extent of internal capacity, and flexibility / 

relevance to local needs.
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